Ny
\\

4660

AL2024/73/E-1 7 7 . -

( Boe 6 EoE adod /apaprt LgliLflenwusnr s /AL Rights Reserved] ) N
r@ @c@i Bmm cconbneBaiad & com Smm 620 6@5 S Gler G 3] e@mbae@d@@ 8 @o@) B@@ cgmé@e@aiag
Geomiensll. UFLnsS SHmambsend Eevmiandil TJ.D ORURINE L Ll LSDE snemdaemd Hevmensll  UfLaFs 5&7}5@65&6“11)
Department of Examinations, Sri Lanka Department of b6y 2 ¥ %, Sri LankaDepartment of Examinations, Sti Lanka

hi6 T
8 e Boe eg@bm@@‘@@ 6 @ Tane of y CobucEnad 8 g Swme acmbioedEad
Sevtinatl Uflmes Hoeudbssmb @mwm&?%ﬁ]%m%mfmg SHeMD  Aeokisnsll L oss  Slensuihasid
2080 ety suSm 5y (o ove) Swiws, 2024

Hevallll QUTEIS HITHIU LUGHT (2w sPU ufiemnes, 2024
General Certificate of Education (Adv. Level) Examination, 2024

B EED

(e 205 a®m0 Bed® mEe - B8y 10 8
cLOsEIAY  LO6oflSBIUITEOLD Gwevdls  surdll  Gwyb - 10 pibimissi
T hree hours Additional Reading Time - 10 minutes

(Use the addltlonal reading time to go through the question paper, select the questlons you will answer]
: 7

W and decide which of them you will prioritise.

Instructions:
% Answer all the questions in Part A and Part B.
% The texts you choose to answer questions from Part A must not be the same as those
you answer from Part B.
% Write the number and letter of each question clearly.
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Part A

[This part carries 32 marks. Each question carries 08 marks.]

N

1. Comment briefly on any ome of the following passages, explaining its significance to the play
from which it is taken.

(a) You taught me language, and my profit on’t
Ts T know how to curse. The red plague rid you
For learning me your language!

Hagseed, hence:
Fetch us in fuel; and be quick, thou’rt best

(b) I travelled around a great deal. The cities swept about me like dead leaves, leaves that were|
brightly coloured but torn away from the branches. I would have stopped, but 1 was pursued

by something. It always came upon me unawares, taking me altogether by surprise. Perhaps -
it was a familiar bit of music. Perhaps it was only a piece of transparent glass.

(c) [T]ell the boys that when Mr Henry Ford comes into the plant T want them all to look happy.
We will slow down the speed of the line so that they can sing and smile while they are|-
working.

Gentlemen he says that When the door opens and h1s grandmother walks in you must see to
it that you are wearing a mask of smiles. Hide your true feelings, brothers.

Say to them ... that they must try to impress Mr Henry Ford that they are better than those
monkeys ‘in his own country, those niggers in Harlem who know nothing but strike, strike.

Yo! T liked that one too.

\- - , ./
[see page two
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(d)

- If I do vow a frieudship, I'll perform it

2. Comment briefly on any one of the following passages, explaining its significance to the novel
from which it is taken.

been presumed to have been put at ease and before you are given the unknown decision you

©

~

A man of eighty-seven wanted to cross the road. But there was a lot of traffic, see? He
couldn’t see how he was going to squeeze through. So he crawled under a lorry.

He what?

He crawled under a lorry. A stationary lorry.
No? '

The lorry started and ran over him.

Go on!

That’s what it says here.

Get away.

Do not doubt that. . . . ‘
I give thee warrant of thy place. Assure thee,

To the last article, My lord shall never rest:

I'll watch him tan:e and talk him out of patience;
His bed shall seem a school, his board a shrift;
I'll intermingle everything he does . . .

For thy solicitor shall rather die

Than give thy cause away.

To the children I handed out two annas apiece, to be spent on fireworks. I had never been able
to do so before — in previous years we had contented ourselves with watching other people's
fireworks, or with going down to the bonfire in the village, and even now I felt qualms
about wasting money on such quickly spent pleasures; but their rapturous faces overcame my
misgivings. It is only once, I thought, a memory.

Thus the thing began. Had she perceived this meeting’s import she might have asked why
she was doomed to be seen and coveted that day by the wrong man, and not by some other
man, the right and desired one in all respects — as nearly as humanity can supply the right
and desired; yet to him who amongst her acquaintance might have approximated to this kind,
she was but a transient impression, half forgotten.

As an aside, story of sole survivor . . . is an astounding story of courage and endurance in the
face of extraordinarily difficult and tragic circumstances. In the experience of this investigator,
his story is unparalleled in the history of shipwrecks. ’

Then there was a turn to serious, impersonal matters; no different here from anywhere else,
the rituals of power. Whether it is an audience with the Pope, an interrogation by the secret
police, an interview (student days) with the dean of the faculty of architecture, after you have

have come for, there is the stage of the man-to-man discussion.

‘I would not say I am not curious, sir. However, it is not my position to display curiosity
about such matters.” ‘It’s not your position? Ah, I suppose you believe that to be loyalty. Do
you? Do you think that’s being loyal? To his lordship? Or to the Crown, come to that?
‘I'm sorry, sir, 1 fail to see what it is you are proposing.’

>
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3. Comment briefly on the following passage, explaining its significance to the short story from
which it is taken.

He stood behind his desk in the far end of the dim room. The wife liked him. She liked
the deadly serious way he received any complaints. She liked his dignity. She liked the

way he wanted to serve her. She liked the way he felt about being a hotel-keeper. She
liked his old, heavy face and big hands.

4. Comment briefly on the following extract, explaining its significance to the poem from which
it is taken.

I listen to money singing. It’s like looking down
From long french windows at a provincial town,
The slums, the canal, the churches ornate and mad
In the evening sun. It is intensely sad.

Part B

[This part carries 68 marks. Each question carries 17 marks.]

5. Drama

Answer any one of the following questions. Do not answer the question which is based on the
text you selected in question 1 of Part A above.

(a) Dr. Samuel Johnson’s descriptions of the key characters in Shakespeare’s play Othello
include references to Othello’s “fiery openness”, Iago’s “cool malignity” and Desdemona’s
“soft simplicity”. How useful are these descriptions in understanding the play?

(b) “Though The Dumb Waiter is undoubtedly absurd in its plot and dialogues, it offers a
serious critique of society that is as valid today as it was 67 years ago when the play was
written.” Do you agree?

(c) “The stark contrast between Ariel and Caliban in The Tempest demonstrates the two
opposite options available to colonised peoples across the world.” Do you agree with this
interpretation of Shakespeare’s play The Tempest?

(d) “The system was controlled down to the tiniest detail, dictating how and where blacks
would live, work, and die.” How does Athol Fugard et al’s Sizwe Bansi is Dead capture
and critique this reality?

(e) Write a critical introduction to Tennessee Williams’ play The Glass Menagerie, assessmg its
relevance to a contemporary Sri Lankan audience. :

6. Novel

Answer any one of the following questions. Do not answer the question which is based on the
text you selected in question 2 of Part A above.

(a) “Even though the context and storyline of Ishiguro’s The Remains of the Day are no
longer applicable anywhere today, the values and concerns the novel presents are still widely
relevant.” Do you agree with this description of Ishiguro’s novel? 4

. J
: [see page four
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(b) “In Tess of the d’Urbervilles Thomas Hardy argues strongly against the double standards

of Victorian society that discriminate against women, and discriminate even more viciously
against poor women.” Examine Hardy s portrayal of Tess in the light of this statement.

(c) Write a critical introduction to Yann Martel’s novel Life of Pi paying spec1al attention to
its complex intermingling of the ‘real’ and the ‘imagined’.

(d) “Nectar in a Sieve denies poor people the courage and agency to fight injustice and|
thereby transform their lives for the better. They all end up as different kinds of victims
and failures.” Do you agree with this assessment of Kamala Markandaya’s novel? '

(e) “While it is clear that the adults: in Nadine Gordimer’s July’s People are unable to go

- beyond their differences and prejudices, the children in the novel appear to offer some hope

for reconciliation and trust in the future.” Do you agree with this claim about Gordimer’s
novz1?

7. Short Story

(a) Discuss the importance of family and family values in three short stones in your syllabus,
focusing specifically on how these values affect the plot.

OR

(b) Examine how the desire for upward social mobility is portrayed in two short stories in your
syllabus, choosing one written by a woman and the other by a man. Identify and analyse the
differences, if any, in the repreSéntation of this theme in these two texts.

OR

(c) Identify the short story that, in your view, provides the best critical analysis of economic and
social exploitation, and write a short introduction to the story highlighting this aspect. Note
that you first need to justify your selection briefly, by comparing the selected story with the
other stories in your syllabus.

8. Poetry

(a) Examine how poets engage with the inevitable passage of time, providing detailed examples ’
from at least three poems.

OR
(b) Critically examine how socio-economic class conflict is portrayed in at least three poems

from your syllabus, paying special attention to similarities and differences in their treatment
of these themes.

OR
(c) Critically analyse one of the following:

(i) The descriptions of the ordmary life of ordinary people in at.least three prescribed
poems.

(ii) The treatment of loneliness and isolation in two poems in your syllabus, one written by
a woman and the other by a man.

(iii) Any three poems which focﬁs on éhildren and youth, highlighting differences in their|
. treatment of the theme.

3
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and decide which of them you will prioritise. D)

s

Instructions: . o L

{ C Y
% This question paper conmsists of four questions. All questions are compulsory.

. ) . J

{1. Write a composition on ONE of the following topics, paying attention to relevant facts and

supporting evidence, structure, organization, coherent- argument, accurate language and expression.

: (30 marks)
(1) Identify what you consuier to be the essential quahtles of “a decent society”, and explain
' what changes you think should be made in Sri Lanka in this regard.

(2) To misquote Walter Benjamin, “there is no monument to 01v1hzat1on which is not at the
same time a monument to explmtatlon Do you agree?

(3) Write a story that incorporates the idea ‘expectations always hurt, but it is better to be
disappointed than never to have hoped at all.”

(4) Write a review of a recent film or contemporary play that you have seen, which critically
examines the role played by traditional family structures and values in ‘supportlng social
change.

(5) Write a report on the effects of corruption in Sri Lanka.

2. Reading comprehension and précis. _
(a) Read the following passage and answer the questions given below it. b ; (10 marks)

THE QUESTION OF PARITY OF LANGUAGES

@ The high point of the Left's resistance to chauvinism was the stand it took on the official
language issue. By 1956, when the question was debated in Parliament, there was already
some doubt among sections of both the leadership and the rank and file of the Left parties
on this issue; nevertheless, [they] risked unpopularity by opposing the Act which made
Sinhala the official language to the exclusion of Tarml dunng the high t1de of the language
hysteria and chauvinism.

@ In the 1940s [. . . ] JR. Jayewardene brought a proposal to make "Sinhala the official
language of Ceylon within a reasonable number of years." An amendment was accepted [and
passed] at the request of Tamil State Councillors that Tamil be also included as an official
language [. . . | However, the reality was that although the propaganda and agitation among
the Sinhalese spoke of 'swabasha' i.e. indigenous languages, the concern was more for the
status of the Sinhala language.

o . . . S/
[see page two
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@ All sections of the [lower middle-class] — teachers, students, journalists, ayurvedic physicians
and small producers — felt deeply on the language issue, in the belief that swabasha would
_ give the Sinhala-educated greater access to higher educational facilities and to lucrative

employment. The leadership of this class agitation [. . . ] was taken by the Sinhala
teachers [. . . | and by Buddhist monks who saw an integral connection between religion
and language[. . . ]

@ As early as 1951, the All-Ceylon Swabasha Teachers Trade Union [. . . ] argued for making
both Sinhala and Tamil official languages. In their role as teachers, they saw this as a

~ culmination of the movement to make the national languages the medium of instruction.

. They sought to mobilize people for this movement on the basis of cultural identity; they
did not see the demand only as a democratic political necessity — administration to be
conducted in the language of the people — but also in terms of assei‘ﬁng a;id Safeguarding

a national identity: "We do not believe that there is a single citizen who cannot participate

in this struggle when it is considered not so much as a political struggle, but as a struggle|

to obtain cultural rights."

@ The rhetoric used [by chauvinists employs] characteristic elements of [lower mlddle—class]
ideology, namely antagonism towards "alien influences." It was argued that this just demand
was being resisted by the English-speaking ruling class. "We have to lay bare the base
stratagems of those who are trying to make a little England out of this golden island
[. . . ] by rooting out the national language with its proud history of over 2000 years".
Another feature of this mobilizing effort was that it was addressed solely to the Sinhalese
[. . . ] [with] minority groups being generally left out. These tendencies easily permitted
the later conversion of this campaign to a 'Sinhala-Only' movement.

@ Throughout this period, in the face of spreading langnage chauvinism, the Left persisted
in championing the cause of both languages. [In 1954] Dr. S.A. Wickremasinghe [. . . ]
replied to those, like Sir Ivor Jennings, who doubted whether the national languages could
meet the needs of a modernizing society. Wickremasinghe spoke of the ancient and rich
heritage of both Tamil and Sinhala languages and cultures, and argued that the struggle
against imperialism needed the backing of a united people, a unity which could be forged
only on the basis of parity of languages.

Adapted from Kumari Jayawardena Selected Essays Colombo, 2017. [564 words]

Write the letter of the correct answer in your answer script agalnst the number of the relevant|
question.

) According to the passage [in paragraph i] the official language issue

(a) united the Left parties in their support of the 1956 Act.
(b) created internal differences within the Left parties, but the members did not openly
oppose their official party positions.
(c) was a triumph for the commitment of the Left parties.
" (d) showed that it was risky for the Left parties to oppose the Parliamentary debate.

- S

[see page three
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(2) What is the point the author is trying to make in paragraph 27

(a) The original rationale behind the proposals for a national language focused on
Sinhala only. ;

(b) Tamil State Councilors fought hard to include Tam11 as an ofﬁmal language alongside
Sinhala. , .

(c) The term Swabasha actually meant Sinhala and not all 1nd1genous languages.
(d) J. R. Jayewardene was an active member of the State Council in the 1940s.

(3) The phrase “integral connection between religion and language” as used in paragraph 3
refers to the fact that

-(a) all religions are based on the language that the believers of each religion speak.
(b) religion and language are the same.

(c) religion and language are mutually exclusive aspects of the same reality.

(d) the relationship between language and religion affects each of these two components.

(4) In relation to this excerpt, the “struggle to obtain cultural rights” [paragraph 4] is different from
a political struggle because :

(a) in a political struggle the focus will be on democratic rights and norms.

(b) cultural rights place greater emphasis on identity concerns.

(c) cultural struggles are more inclusive and less controversial than political
struggles.

(d) of all of the above.

(5) In the specific context of this passage, which of the following is an example of “the
rhetoric used by chauvinists [which] employs characteristic elements of lower middle-class
ideology”? [paragraph 5] :

(a) Foreign forces are opposed to the empowerment of local languages through the
local elites who wish to maintain colonial hierarchies.

(b) Swabasha education will give Sinhala students more opportunities for upward social
mobility.

(¢) Everything that originates locally is good and useful.

(d) The Anglicised elites are dehberately devaluing local culture for their own beneﬁt

(6) The best refutation of Ivor Jennings’ concern that Sri Lanka’s national languages cannot meet
the demands of modernization [paragraph 6] is

(a) to establish that Sinhala and Tamil are ancient languages with long and distinguished
cultural heritages.

(b) the fact that national languages are needed to ensure umty in the anti-imperialist
struggle. :

(¢) to argue that the extraordinary linguistic and cultural adapta’bility of these languages
as well as their collective unity will prove adequate to the task.

(d) to maintain that modernization is a process that doesn’t ‘require spe01al qualities
“from a language or culture.

N The writer’s insights regardlng language parity and the official language policy of Sn Lanka
in the early period, prefigure and predict which of the following consequences?

(a) The tensions between Muslims and Tamils in Sri Lanka.

(b) The Tamil secessionist movement in Sri Lanka. .

(c) The rise of bilingualism among native speakers of Tamil in Sri Lanka.

(d) The increased emphasis and prioritization of Buddhism in pubhc discourse in Sri Lanka.

\_ ~ ~ -
: [see page four
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(8) The approach taken by the author of this passage is to

(a) describe the language parity issue chronologically. |

(b) identify key determiners of the language parity issue and present these arguments
thematically. ‘

(c) focus on the contribution of the Left parties in the language parity issue.

(d) explain what language parity has meant in Sri Lankan political history.

(9) The central argument of this excerpt is that |
(a) attempts at language parity were ill-conceived from the beginning as a result of
language chauvinism, inevitably resulting in discrimination and disunity. -
(b) but for the Left parties, language parity status would have been much worse.
(c) the rise in language chauvinism resulted in the erosion of minority rights.
(d) the lower middle-class spearheaded the Sinhala Only Act of 1956.

(10) The main objective of this passage is to

(a) explain the history of parliamentary debates on the official language policy.

(b) demonstrate the key role played by Dr. Wickremasinghe and his party in shaping
the official language policy debate.

(c) analyse the trajectory of the official language debate in order to demonstrate that
its roots lay in Sinhala linguistic chauvinism.

(d) provide key profiles of the main protagonists and core principles governing the
official language debates.

(b) Write d précis, summarising the passage given in question No. 2 above, following the instructions
given below. Use your own words as far as possible. (20 marks)

(1) Begin the précis on a new sheet. Divide your page into 5 columns, and number the lines.
(2) Write the précis within the following word range: 185—195 words.

(3) State the number of words you have used in your précis.

3. Read the following passage and answer the questions given below it, using your own words as

far as possible. Provide specific examples from the text to support your point of view.
' (20 marks)

PEPE

Pepe is ten, he is as frail, slender and quick as a lizard, his motley rags Ahang from his
- narrow shoulders, and the skin, blackened by sun and dirt, peeps through innumerable rents.
He locks like a dried-up blade of .grass, which the sea breeze blows hither and thither. .

Everything interests him: the flowers that grow in riotous profusion over the good earth, the
lizards that dart among the purple boulders, the birds amid the chiselled perfection of the
olive-tree leaves . . . and the foreigners on the narrow, crooked streets of the town. . . .

One could tell a host of entertaining stories about Pepe.

One day some signora sent him to her friend with a basket of apples from her garden.
“I will give you a soldo [a coin of small value]!” she said. “You can well use it.”

Pepe readily picked up the basket, balanced it on his head and set off., Not until evening did
he return for the soldo.

“You were in no great hurry,” the woman remarked.

. S
0000781 [see page five
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“Ah, dear signora, but I am so tired!” Pepe replied with a sxgh “You see there were more
than ten of them!”
“Why, of course, there were more than ten! It was a full basket!”
“Not apples, signora, boys.” '
“But what about the apples?”
“First the boys, signora: Michele, Giovanni. . . .

(11

The woman grew angry. She seized Pepe by the shoulder and shook him:
“Answer me, did you deliver the apples?" she cried.

“1 carried them all the way to the square, signora! Listen how well I behaved. At first I
paid no attention to their jibes. Let them compare me to a donkey, I told myself, I will
endure it all out of respect for the signora, for you, signora. But when they began to poke
fun at my mother, I decided T had had enough. I put the basket down and you ought to
have seen, good signora, how neatly I pelted those little devils with those apples. You would
have epjoyed it!”

“They stole my fruit!” cried the woman.
Pepe heaved a mournful sigh.

Oh, no,” he said, “the apples that missed were smashed against the wall, but the rest we ate
after I had beaten my enemies and made peace with them. . . ”

The woman loosed a flood of abuse on Pepe's small shaven head. He listened attentively
and humbly, clicking his tongue now and again in admiration at some particularly choice
expression. "Oho, that's a beauty! What a language!" [. . ]

Pepe's sister who was much older, but not smarter than he, went to work as a housemaid

in a villa owned by a rich American. Her appearance altered at once; she became neat and
tidy, her checks became rosy, and she began to bloom and ripen like a pear in August.

“Do you really eat every day?” her brother once asked her.

“Twice and three times a day if I wish,” she replied proudly.

“See you don't wear out your teeth,” Pepe advised.

“Is your master very wealthy?” he inquired after a pause.

“Oh, yes, I believe he is richer than the king!”

“You can't fool me! How many pairs of trousers has he got?”

“Hard to say.”

“Ten?”

“More, perhaps.”

“Then bring me a pair, not too long in the leg but the warmest you can find,” said Pepe.
“What for?” :

“Well, just look at mine!”

There was indeed not much to see, for little enough remained of Pepe's trousers.

“Yes,” his sister agreed, “you really need some clothes! But won't he think we have stolen
them?” ' : , ‘ .

“Don't imagine that folks are sillier than we are!” Pepe reassured her. “When you take a
little from someone who has a lot, that isn't stealing, it's just sharing.”

“You're talking nonsense,” his 31ster objected, but Pepe soon overcame her scruples and
when she came into the kitchen with a good pair of light-grey trousers, which were, of
course, far too large for Pepe, he knew at once how to overcome that difficulty.

“Give me a knife!” he said.

J/
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Together they quickly converted the American’s trousers into a very convenient costume

for the boy; the result of their efforts was a somewhat loose, baggy but not uncomfortable
sack attached to the shoulders by bits of string that could be tied around the neck, with the
trouser pockets serving as sleeves.

They might have turned out an even better and more convenient garment had the wife of
the owner of the trousers not interrupted their labours. She came into the kitchen and began
to give vent to a string of very ugly words in many languages, pronounced equally badly, as
is customary with Amencans . . . [and] did not calm down until her husband appeared on
the scene.

“What's up?” he asked. Whereupon Pepe spoke up:

“Signor, I am greatly astonished by the commotion your signora has raised, in fact T am
somewhat offended for your sake. As far as I can see she thinks that we have spoiled the
trousers, but I assure you that they are just right for me! She seems to think that I have
taken your last pair of trousers and that you cannot buy yourself another pair. . . .”

The American, who had listened imperturbably to the speech, now remarked A

“And I think, young man, that I ought to call the police.” Y

“Really,” Pepe queried in amazement, “what for?”

“To take you to jail.”

Pepe was extremely hurt. In fact, he was ready to weep, but he swallowed his tears and
said with great dignity:

“If signor, it gives you pleasure to send people to jail, that is your affair! But I would not
do that if I had many pairs of trousers and you had none! I would give you two, perhaps
even three pairs; although it is impossible to wear three pairs of trousers at once! Especially
in hot weather. . . .” [See Question 4]

Adults often shake their heads disapprovingly at Pepe, saying: “That one will be an
anarchist!” But kinder folk, possessed of greater discernment, are of a different opinion:

2

“Pepe will be our poet. . . .

Adapted from Maxim Gorky, “Tales from Italy” (written between 1906 and 1913) Translated
by Rose Prokofieva.

(1) Which of the two stories about Pepe do you prefer, and why? (03 marks)

(2) What does the following excerpt convey to you? What do you see as its function
in this story?
“Don't imagine that folks ‘are sillier than we are!” Pepe reassured her. “When you
take a little from someone who has a lot, that isn't stealing, it's just sharing.” (04 marks)

(3) Do you agree with the adults who disépprove of Pepe, the kinder folk who see
him as a future poet, or do you have another view of him? (04 marks)

(4) This excerpt of the story does not contain the “ending” of the incident with the
American. The relevant section is marked in the text for your quick reference.
Write a short paragraph, using the style and tone of the original, describing what
~ you think happens next. : " (04 marks)

(5) What, in your view, are the main themes of this story? How does the natrative style
and-language used contribute to presenting these themes? o (05 marks)

J

[see page seven
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4. Read the following poem and answer the questions » given below it, using your own words as

far as possible. Provide specific examples from the text to support your point of view.

(20 marks)

Today, my body was a TV’d massacre. ,
Today, my body was a TV’d massacre that had to fit into sound-bites and word limits.

Today, my body was a TV’d massacre that had to fit into sound-bites and word limits filled
enough with statistics to counter measured response.

And I perfected my English and I learned my UN Resolutions.

But still, he asked me, Ms. Ziadah, don’t you think that eVerything would be resolved if
you would just stop teaching so much hatred to your children? [Line 5]

Pause.

I look inside of me for strength to be ‘patient but patience is not at the tip of my tongue
as the bombs drop over Gaza.

Patience has just escaped me.

Pause. Smile.

We teach life, Sir. [Line 10]
Rafeef, remember to smile. ‘ '

Pause.

We teach life, Sir.

We Palestinians teach life after they have occupied the last sky.

We teach life after they have built their settlements and apartheid walls, after the last
skies. [Line 15]

We teach life, Sir. v

But today, my body was a TV’d massacre made to fit into sound bites and word limits.
And just give us a story, a human story.

You see, this is not political.

We just want to tell people about you and your people so give us a human story.[Line 20]
Don’t mention that word “apartheid” and “occupation”.

This is not political.

You have to help me as a journalist to help you tell your story which is not a political

story. . . .

But they felt sorry.

They felt sorry for the cattle over Gaza. © [Line 25]
So, I give them UN resolutions and statistics and we condemn and we deplore and we reject.
And these are two equal sides: occupier and occupied. . . .

Is anyone out there?

Will anyone listen? ‘

I wish I couid wail over their bodies. [Line 30]

I wish T could just run barefoot in every refugee camp and hold every child, cover their
ears 8o they wouldn’t have to hear the sound of bombing for the rest of their life the way
I do. .. '
We Palestinians wake up every morning to teach the rest of the world life, Sir.

Adapted from Rafeef Ziadah, “We Teach Life, Sir” 2011.

Y

[see page eight
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(1) Identify three aspects of the hypocrisy that goes into the representatlon of the
violence in Palestine, as presented in this poem. ; : (03 marks)
“(2) What do you understand by the following line: “We Palestinians teach life after they
have occupied the last sky”? R ~ (04 marks)
(3) In this poem how effective is the repetition of key phrases and complete lines?
What response does the author seek to achieve through this technique? (04 marks)
(4) According to the author, this poem is a response to a fellow journalist’s comment
“don’t you think that everything would be resolved if you would just stop teaching
so much hatred to your chﬂdren‘?” [line 5] What are the main components of this
response? ) (04 marks)
(5) Critically analyse the poem’s assessment of the media coverage of Palestine. How
persuasively has this assessment been communicated in the poem? (05 marks)
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